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ABSTRACT 

This guide, which was developed to assist instructors 
of several Ohio programs for special adult audiences (including 
programs for displaced homemakers, dislocated workers, single parents 
who are school dropouts, and adults needing help coordinating work 
and family roles), contains a series of curriculum modules devoted to 
selected aspects of parenting that are especially relevant to adults 
involved in career and family transitions. The modules are designed 
not as a parenting program to be taught from beginning to end but 
rather as a resource for planning and conducting learning activities 
with parents. The following topics are covered in the 16 modules: 
seeking empowerment as a parent (accepting the responsibilities of 
parenting, adjusting to parenthood, enhancing self-esteem, extending 
love and caring, communicating with children, and guiding children); 
meeting children's developmental needs (understanding levels of 
development and meeting play, nutritional, health/wellness, and 
safety needs); and parenting in families and communities 
(understanding families' influence on parenting, dealing with special 
parenting circumstances, understanding the shared responsibility 
between families and society, utilizing community resources, and 
balancing working and parenting). Each module includes some/all of 
the following: intended outcomes; concepts and process skill (s) and 
strategies to teach each concept; student handouts; and learning 
activities. (MN) 
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PREFACE 



Following a long-standing tradition of meeting the needs of special populations, vocational 
home economics programs in Ohio have included several programs specifically for special adult 
audiences. The Family Life Education Program, initiated in 1967, focuses on the needs of 
families in economically depressed areas of Ohio. The Displaced Homemaker Program was 
established in 1978 to help homemakers reenter the work force. The Graduation, Occupation, 
and Living Skills (GOALS) Program for young single parents who are school dropouts began in 
1980. Transitions, created in 1983, serves dislocated workers. The Work and Family Program 
helps individuals coordinate the demands of both work and family roles. Support for adults 
enrolled in these programs was strengthened when the Carl D. Perkins Vocational Education Act 
of 1984 provided additional services, such as vocational tuition, child care, and travel support 
services. 

The Ohio Department of Education, Division of Vocational and Career Education, published the 
Family and Career Transitions (FACT) Resource Guide in 1988 to help adult instructors meet 
the needs of the special adult populations enrolled in these programs. The FACT Resource 
Guide focuses on personal development, career exploration, employability, and resource 
management. Strategies and materials in the FACT Resource Guide reflect the characteristics of 
the special populations served, such as limited financial resources, low self-esteem, and multiple 
stresses from personal, family, and home-related problems. In addition, the strategies included 
in the FACT Resource Guide promote the development of practical reasoning skills so that 
program participants learn how to solve problems by using reliable information, considering 
alternatives, and judging consequences in terms of ethical standards. 

As adult instructors used the FACT Resource Guide, it became evident that they needed 
additional resources in the area of parent education. The participants in adult vocational home 
economics programs are often struggling to balance work and parenting roles. Many of the 
parents in these programs have come from dysfunctional families and therefore have had no 
positive parenting role models throughout their own childhood. The provision of reliable 
parenting information and of opportunities to develop effective parenting skills is critical if these 
parents are to nurture their own children and contribute responsibly to the work force. 

The goal of this Parenting Education Resource Guide is to help instructors empower parents to 
nurture children effectively. The guide focuses on three areas related to working parents’ 
concerns: 

• Seeking Empowerment as a Parent 

• Meeting Children’s Developmental Needs 

• Parenting in Families and Communities 

Each of these areas of concern is addressed through the “practical-reasoning model.” The model 
involves identifying and defining parenting problems, seeking reliable information, generating 
alternative courses of action and anticipating their respective consequences, and judging what is 
best to do for self and others. 

The Parenting Education Resource Guide is not intended to be a parenting program taught from 
beginning to end. Local programs should use the guide’s curriculum modules as a resource for 
planning and conducting learning activities with parents. Instructors are encouraged to adapt the 
strategies to meet their specific students’ needs. 



The Parenting Education Resource Guide reflects the expertise of many individuals, including 
program instructors and coordinators, curriculum specialists, and Ohio Department of Education 
staff. Special recognition is extended to the professionals listed below, who gave willingly of 
their time, knowledge, and skills in developing the resource guide. 

• Linda Reece and Lynne Hall, Ohio Department of Education, Division of 
Vocational and Career Education, gave leadership to the development of the 
resource guide. 

• Heather Boggs, project director, served as curriculum consultant and was 
responsible for writing the resource guide. 

• Bonnie Gamary helped develop curriculum modules and provided technical 
assistance. 

• Sharon Herold, Ohio Department of Education, Divison of Vocational and Career 
Education, reviewed curriculum modules and provided input into the content 

and design of strategies. 

• Jerri Eddington, substance abuse specialist, Columbus City Schools, provided 
important resources for curriculum development. 

• Yvonne Gustafson and Kathy Shibley, parent educators, reviewed curriculum 
outcomes and suggested resources. 

• Rosalind Horn, Eunice Kuhr, and staff of the Columbus City Schools’ Family Life 
Education Program provided ideas for teaching strategies and materials. 

• Donna Courtney, director, and Gretchen Kunselman, administrative assistant, 
Southwestern Ohio Vocational Education Personnel Development Center, 

Wright State University, helped write and administer the grant proposal that funded 
the curriculum project. 
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INTRODUCTION 



Rationale 

The purpose of the Parenting Education Resource Guide is to help instructors empower parents 
to nurture children effectively. The guide was developed in response to a critical need for 
parenting education on the part of the special populations served through the adult vocational 
home economics programs. These special populations are disadvantaged adults, single parents, 
displaced workers, and low income families. The individuals and families participating in these 
programs frequently come from dysfunctional families, in which they have had few positive 
parenting role models. Their low self-esteem and negative personal experiences as a child often 
make it difficult for them to function effectively as parents. 

There are many positive consequences to helping these parents find reliable parenting 
information and develop essential parenting skills. First, the parents themselves will feel more 
confidence in their parenting role, which will also have a positive effect on their work role. 
Secondly, their children will be raised in a more positive environment, resulting in positive self- 
esteem, greater success in school, achievement of their full developmental potential, and an 
increased likelihood that they will assume productive roles as adults. Finally, parent education 
benefits society by breaking the cycle of abuse and neglect, strengthening families in their 
nurturing role, and empowering individuals to assume a productive role in democratic society. 

The Parenting Education Resource Guide is a supplement to the FACT Resource Guide and is 
therefore similar in format. The FACT Resource Guide is organized into the four practical 
problem areas listed below: 

1.0 What Should I Do Regarding Personal Development? 

2.0 What Should I Do Regarding Career Exploration? 

3.0 What Should I Do Regarding Employability? 

4.0 What Should I Do Regarding Resource Management? 

The Parenting Education Resource Guide addresses a fifth practical problem area, “What 
Should I Do Regarding Being a Working Parent?” The guide is organized into three areas of 
concern that are faced by parents in the special populations served through adult vocational 
home economics programs. The first area of concern deals with seeking empowerment as a 
parent. The modules in this section of the resource guide have two major goals. First, they help 
parents assess the responsibilities needed to be a parent and accept their own strengths and 
limitations in the parenting role. The guide gives parents opportunities to examine their 
experience with their own parents and the ways in which those experiences will affect them as 
they assume a parenting role. Learning activities support parents’ efforts to strengthen their self- 
esteem and improve their level of confidence. Secondly, these modules focus on developing 
essential skills for positive parenting, including how to nurture positive self-esteem, extend love 
and caring, communicate effectively, and provide positive guidance. 

The second area of concern addressed by the Parenting Education Resource Guide is meeting 
children’s developmental needs. The modules in this section of the resource guide help parents 
recognize various types and levels of development. The technical information provided 
concerns creating a positive environment for play and meeting nutritional, health, and safety 
needs. 

The third area of concern deals with parenting in families and communities. Since parenting 
occurs in a wide variety of family situations, the resource guide examines the effect that different 
types of families have on the parent-child relationship. Included are ideas for parents to use in 
strengthening family relationships. Additional modules focus on the interaction between 

1 



communities and parenting families. Content includes the shared responsibilities for nurturing 
children, specifically looking at assisting in the formal schooling of children. Further activities 
identify community resources, and time is spent helping parents develop the communication and 
management skills necessary to access these resources. Finally, this section of the resource 
guide includes ideas for balancing working and parenting roles. 

As society becomes increasingly complex, parents' role continues to gain importance. Though 
rapid technological advancements, media messages, and peer pressure increasingly influence the 
development of young children, a child’s parent is still his or her first teacher and the most 
important influence in a child’s ability to reach his or her potential. The Parenting Education 
Resource Guide exists to assist instructors in helping individuals meet the challenge of parenting 
in today’s society. 



Curricular Design 

The Parenting Education Resource Guide utilizes the practical-reasoning curricular design 
described in the FACT Resource Guide. The FACT Resource Guide, is available from the 
Vocational Instructional Materials Laboratory, The Ohio State University, 1900 Kenny Road, 
Columbus, Ohio 43210 (614-292-5001), and may be used as a further reference to this guide. 
The curricular design focuses on the practical problems of the individual at work and at home 
and helps learners develop the knowledge and skills to resolve those problems in real life. The 
aim of this approach is to foster the development of a fully functioning individual who takes 
action for the betterment of the family, the workplace, and society. The practical-reasoning 
orientation encourages learners to actively participate in solving problems and helps learners 

1. Develop skills in 

• Critical and creative thinking 

• Interpersonal communication 

• Family and work skills 

2. Value a quality family and work life that 

• Shows a balanced commitment to self, family, and work 

• Inspires pride in self, family, and work 

• Is marked by concern for the well-being of self, family, and others 

3. Take reasoned action to 

• Plan for the integration of family and career 

• Manage resources 

• Develop the personal self 

• Parent in positive ways 



Resource Guide's Format 

The Parenting Education Resource Guide addresses the practical problem, “What Should I Do 
Regarding Beinging a Working Parent?” The following three concerns related to this practical 
problem form the resource guide’s framework: 
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• Seeking Empowerment as a Parent 

• Meeting Children’s Developmental Needs 

• Parenting in Families and Communities 

The guide presents several modules related to each of these concerns. A flowchart illustrating 
these modules appears on page 5 of this resource guide. A number code at the top of each 
module page indicates the position of that module in the flowchart. 

Following is information about each module: 

1. A representative list of outcomes to be achieved through participating in the 
learning activities is identified at the module’s beginning. This list represents samples 
of outcomes that local programs may choose to include in their adult home economics 
program. A complete list of outcomes for all modules appears on pages 6-9 of this 
resource guide. 

2. The Concept column lists the concepts that must be understood in order to 
achieve the outcomes. This column further refines the module topic and helps 
the instructor sequentially present the concepts. 

3. The Process Skills column tells, in symbol form, the aspect of the practical- 
reasoning process that is emphasized by a specific strategy. The five symbols 
used appear in Figure 1. (These symbols are identical to those used in the FACT 
Resource Guide.) 



Figure 1 








Symbolizes a strategy that “sets the stage” and stimulates the students’ 
interest and involvement. 

Symbolizes a strategy that identifies the general problem and typically 
generates questions directed by student needs. 

Symbolizes a strategy that identifies values and factors linked to the 
problem, generates alternative solutions, and anticipates the potential 
consequences of each alternative. 

Symbolizes a strategy that involves reflection and evaluation of the 
action taken, considering what’s best for one’s self, one’s family, and 
society. 

Symbolizes one strategy that includes ALL the practical-action steps. 



4. The Strategies column suggests various instructional strategies that relate to the 
module and are congruent with the practical-reasoning process. In the selection 
of these activities, characteristics of adult learners in the special populations 
served by adult vocational home economics programs received careful 
consideration. 



The strategies often include the phrase “using resources.” Due to the diversity of resources 
in Ohio’s classrooms and communities, specific publications, audiovisuals, and other 
instructional materials are not listed. Resources must be selected based upon availability 
and appropriateness to the individual program. Some strategies are preceded by the 
boldfaced phrase ‘Parent-Child Interaction.” These are strategies that offer parents 
opportunities to interact with their children and extend learning beyond the classroom. 

Supplemental materials, also identified in boldface, follow each module. They can be used 
as content information, teacher resources, or student handouts or worksheets. Instructors 
may adapt these materials to suit the abilities and needs of the adult learners in each 
program. A bibliographic citation has been provided whenever possible and copyright 
permission has been obtained when necessary. 



FLOWCHART OF MODULES 
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LIST OF OUTCOMES 



Practical Problem: What Should I Do Regarding Being a Working Parent? 

Concern: SEEKING EMPOWERMENT AS A PARENT 
Module 5.11: Accepting the Responsibilities of Parenting 

Outcomes: 

• Evaluate what it means to be a parent 

• Explain how attitudes and feelings toward parenting roles and responsibilities affect a 
parent’s behavior toward children 

• Describe the relationship between a parent’s experiences as a child and his or her ability 
to parent his or her children 

• Identify barriers to accepting the responsibilities of parenting 

• Develop strategies for coping with personal attitudes, fears, and needs while dealing with 
children 

• Develop a support system for accepting parenting roles 

Module 5.12: Adjusting to Parenthood 

Outcomes: 

• Identify parental responsibilities during the prenatal period of development 

• Plan ways to cope with emotional changes during pregnancy 

• Analyze the effect of parenting responsibilities on the family lifestyle 

• Explain family adjustments and coping strategies needed when the baby arrives 

• Develop a plan for infant care 

• Relate the bonding process to parent-child relationships and infant development 

Module 5.13: Enhancing Self-esteem 

Outcomes: 

• Identify the relationship between self-esteem and the way in which one was parented 

• Explain the effect of a parent’s self-esteem on being able to build a child’s self-esteem 

• Explain how positive self-esteem influences the development of a child 

• Develop a plan, as a parent, to build a child’s self-esteem 

Module 5.14: Extending Love and Caring 

Outcomes: 

• Explain the meaning of caring and its importance to the parent-child relationship 

• Identify the characteristics necessary to promote healthy and truly nurturing care 

• Evaluate alternative ways to express caring 

• Explain the concept of unconditional love and its importance to the parent-child 
relationship 
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Module 5.15: Communicating With Children 

Outcomes: 

• Describe the relationship between parents’ verbal and nonverbal communication and 
children’s self-esteem 

• Develop listening skills that reflect compassion and promote cooperation 

• Ask questions to help oneself, one's children, and other care givers reason and plan 

• Help children accept responsibility for their own feelings and express them appropriately 

• Use positive language and behavior when communicating with children 

• Solve problems with children in constructive ways 

Module 5.16: Guiding Children 

Outcomes: 

• Explain the importance of positive guidance 

• Describe goals for guiding children and distinguish between guidance, discipline, and 
punishment 

• Analyze various methods of guidance 

• Describe how developmental level affects guidance and discipline 

• Identify the importance of setting limits to promote positive behavior 

• Examine the influence of power on the parent-child relationship 

• Define types of child abuse 

• Analyze factors contributing to child abuse 

• Suggest possible preventive and interventive measures for child abuse 



Concern: MEETING CHILDREN’S DEVELOPMENTAL NEEDS 
Module 5.21: Understanding Levels of Development 

Outcomes: 

• Identify basic needs of human beings 

• Analyze the consequences of met and unmet needs on the lives of children 

• Describe the physical, emotional, social, and intellectual growth patterns of children 

• Set realistic expectations for children based on a knowledge of development 

• Accept individual differences and the uniqueness of each child and family member 

• Identify strategies for fostering various types of development 

• Analyze the parent’s role in communicating a positive attitude and responsible sexual 
behavior in children from birth to adulthood 

Module 5.22: Meeting Play Needs 

Outcomes: 

• Explain the importance of play to physical, social, emotional, and intellectual 
development 

• Establish a clean, well-organized home environment that encourages play and 
learning 

• Select appropriate toys for each developmental level 

• Create ideas for household items that can be used as inexpensive toys 

• Describe the value of reading aloud to children 

• Evaluate children’s books appropriate for various developmental levels 

• Assess the value of television as a use of children’s playtime 

• Create family rules and strategies for viewing television 



Module 5.23: Meeting Nutritional Needs 

Outcomes: 

• Analyze factors affecting food choices 

• Assess the impact of parental eating habits on the development of children’s eating 
habits 

• Select nutritious food for children 

• Analyze the consequences of healthy and poor nutrition for children 

• Evaluate sources of nutrition information 

• Establish guidelines for mealtime routines that promote good health and positive 
family relationships 

• Plan snacks to meet the nutritional needs of children 

• Create strategies for involving children in selecting and preparing nutritious foods 

Module 5.24: Meeting Needs for Health and Wellness 

Outcomes: 

• Identify the characteristics of a healthy child 

• Assess the consequences of helping children stay healthy 

• Establish hygiene, exercise, and sleep routines to promote good health 

• Select clothing that meets children’s developmental needs 

• Develop strategies for helping children deal with stress 

• Develop a plan for preventive health care 

• Describe procedures for caring for an ill or injured child 

Module 5.25: Meeting Safety Needs 

Outcomes: 

• Create a safe environment at home based on the children’s developmental level 

• Evaluate safety hazards in a home environment 

• Perform basic first aid for accidents 

• Develop guidelines for keeping children safe on the street, with strangers, and with 
babysitters 

• Create preventive measures for parents and children to reduce the risk of child abductions 
and runaways 

Concern: PARENTING IN FAMILIES AND COMMUNITIES 
Module 5.31: Understanding Families’ Influence on Parenting 

Outcomes: 

• Analyze the family’s role of providing the primary nurturing environment for all 
individuals 

• Compare the circumstances under which parenting occurs to the definition of 
a family 

• Describe the impact of various family situations on the parenting role 

• Identify the characteristics attributed to stable, healthy families 

• Develop strategies for building a strong, healthy family to provide a supportive 
environment for children 

• Plan leisure time to support family relationships 

• Recognize and appreciate the importance of family traditions, rituals, and values 
and the necessity for their development and maintenance 

• Devise strategies for dealing with sibling rivalry 

• Analyze the effect of family stress and crises on children in the family 
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Module 5.32: Dealing With Special Parenting Circumstances 

Outcomes: 

• Evaluate the impact of children with special needs on families 

• Identify strategies for nurturing children with special needs 

• Discuss circumstances that cause families to live apart, such as divorce or 
incarceration 

• Identify strategies for maintaining the parent-child relationship while families 
live apart 

Module 5.33: Understanding the Shared Responsibility Between Families and Society 

Outcomes: 

• Explain the interdependent relationship between families and society in sharing the 
responsibility for children’s education, mental and physical well-being, recreation, and 
protection from danger 

• Create ways to enhance the child’s strengths and uniqueness in laying a foundation for 
positive academic experiences 

• Help children adjust to and succeed in school 

• Understand the importance of teaching children to use the world’s resources responsibly 

• Describe ways parents can influence change in society and government for the benefit 
of parenting families and children 

Module 5.34: Utilizing Community Resources 

Outcomes: 

• Describe the purpose of support systems 

• Identify community services and the cultural and educational programs available for 
serving family needs 

• Devise a model for developing a support network of family, friends, and community 
services 

• Use communication skills to seek out and work with those who can provide support 

Module 5.35: Balancing Working and Parenting 

Outcomes: 

• Identify the effect that becoming a parent has on work roles 

• Explain how parents’ work roles affect their children 

• Describe the advantages and disadvantages of being a working parent 

• Identify the consequences of keeping and not keeping parenting and work roles in 
balance 

• Identify strategies for balancing work and family roles 

• Develop a plan for meeting the family’s child-care needs 

• Identify strategies for dealing with guilt and stress as a working parent 



CONCERN: SEEKING EMPOWERMENT AS A PARENT 
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A CHILD’S BILL OF RIGHTS 



A Child Has a Right to: 

Be wanted and planned for by the parents 

Be reared by loving parents who have parenting skills 

Be provided with a maximum prenatal growth environment 

Be provided with the proper nutrition from conception to adulthood 

Be provided maximum protection from preventable injuries 

Live in an uncrowded, peaceful, clean, and secure home 

Have clean clothing, suitably adapted for the weather 

Receive warm, loving, patient, and skillful parental care 

Receive a large variety of learning experiences 

Be protected from abuse and neglect 

Receive adequate preventive and regular medical care 

Receive educational opportunities that maximize individual development 

Receive patient, skillful guidance 



Adapted from Tennessee Department of Education and Shelby State Community College, Family Living and 
Parenthood Education: A Competency Based Approach, Level III. Memphis, Tennessee: Tennessee 
Department of Education. 



WOMEN'S ROLES, MEN'S ROLES 



Directions: Check those statements that were expectations in your family situation as 
you grew up. Put a star beside those expectations that exist in your present family. 

1. Women are more capable of handling babies than are men. 

2. Most men know very little about raising a child. 

3. Babies are naturally more attached to mothers than to fathers. 

4. Men and women should share parenting responsibilities equally. 

5. Men don't get the joy from parenting that women do. 

6. Fathers don't have much influence on a child's personality. 

7. Fathers have a natural parenting instinct. 

8. Males should be the head of a household; females should stay home as wife 

and mother. 

9. Women have a natural maternal instinct. 

1 0. Housekeeping jobs should be shared equally between men and women. 

1 1 . More men should stay at home with children while women go to work. 

1 2. Both males and females should be encouraged to express their creativity 

and be independent. 

13. In child custody cases, mothers should always be awarded custody because 

they make better parents than fathers. 
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CULTURAL DIVERSITY IN FAMILY AND PARENTING 

CHARACTERISTICS 



Characteristics of Black families: 

• High percentage of female-headed families 

• Value work achievement and religion as positive forces that shape family life 

• Multigenerational families common 

• Parent-child relationship more valued than spouse relationship 

• Strong kinship bonds and role flexibility 

• Lack of positive male role models 

• Child-rearing practices include: 

1. Encourage early independence of children 

2. Intolerant of wasted time 

3. Highly supportive and controlling of children 

4. Place value on strictness 

5. More likely to use physical rather than verbal punishment 

Characteristics of Mexican-American families: 

• Warm and affectionate 

• Individuals respected and gain status from membership in the group 

• Give emotional security and a sense of belonging 

• Male dominance in family leadership 

• Family solidarity is valued 

• Child-rearing practices: 

1. Younger family members dominated by older family members 

2. Fathers warm, nurturing, and affectionate to both sons and daughters 

3. Mothers as important, dominant figure in matters regarding children 

4. Support an increasing degree of permissiveness as children grow older 

5. Nonverbal communication techniques 

Characteristics of Asian-American families: 

• High level of educational achievement, income, and family stability 

• Traditional attitudes about women's roles, though recent generation places importance on 
women's work role outside the home 

• Discipline and concern about what others think valued 

• Conservative sexual standards of conduct 

• Child-rearing practices: 

1. Pay a great deal of attention to their babies 

2. Formal instruction for young children 

3. Similar to middle class American attitudes 

Characteristics of Native-American Indian families: 

• A variety of family structures with the extended family form as the predominate one 

• Significant number of female-headed households 

• Cooperation and sharing are valued, interdependence emphasized 

• Viewing time as having no beginning and no end 

• High rate of unemployment and alcoholism 

• Child-rearing practices: 

1. Multiple parenting (because of extended families) 

2. Traditional child-rearing methods used 

3. Taught independence at an early age 

4. Light discipline such as persuasion, ridicule, or shaming is used as opposed to physical 
punishment 

Reference: C. Midel, R. Habenstein, and R. Wright, Jr. Ethnic Families in America, 3rd ed. (New York: Elsevier 
Science Publishing Company, 1988). 
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PERFECT PARENTING: A DANGEROUS BUSINESS 



If you are one of those parents who accepts your limitations, doesn’t worry about 
occasionally having bad days, and thinks you are basically doing the best job you can at 
parenting-pass go, collect $200, and do NOT read this article. But, if you are a parent 
like many of us who feels you should be a better parent, know more, and be able to do 
more for and with your child. . . read on. 

Many of us have grown up with a notion that parents should be all-loving , un- 
knowing, and all-giving . Before we became parents, we thought that we would be the 
perfect mother or father. That ideal of the perfect parent haunts many of us and often 
makes us feel like failures, if we cannot live up to that ideal. 

The basic formula for the perfect parent differs for each of us, but the following is a 
typical portrait. These fantasy parents never get angry, always love their children, can 
solve all problems, and rise to any crisis. They provide fun, exciting learning experiences 
for their children, and are able to offer them many materials, possessions, and 
opportunities. These parents know enormous amounts of information about child 
development, nutrition, health promotion, and family communication. They never feel 
trapped and enjoy sacrificing for their children. Finally, these “perfect parents” have 
perfect or nearly perfect children. 

Many parents think other mothers and fathers are living up to these goals, and 
consequently see themselves alone in their imperfection. This increases parental anxiety 
and renews their energetic striving toward becoming that “perfect parent.” 

When we become parents, we somehow feel we have to give up our personhood. 
We can no longer make mistakes, become cranky, swear, eat junk food, have bad days, 
and in general, just be a fallible human. Instead we must become unconditionally loving, 
unselfishly looking after others’ needs. We must be firm and consistent in our discipline 
and set a perfect example for our children to follow. 

It is here that we as parents make our first mistakes. By being too harsh with 
ourselves, setting unreasonable goals, and not accepting both the positive and the 
negative sides of ourselves, we set ourselves up to fail. No matter how good a job you do, 
you can’t be perfect because perfection is simply not a part of the human condition. 

The problem with trying to be “perfect parents” is that it is simply impossible. 
Because we are human beings and all humans make mistakes, are inconsistent, and 
have negative feelings, ideal parents have to pretend a lot. For instance, a parent may tell 
her three-year-old child that she really loves to have him help bake bread. She pretends 
to enjoy this activity because she believes “good parents” enjoy working with their 
children. Although mom says she enjoys cooking with her child, her little boy is also 
picking up on the nonverbal body language that is telling him that his mother really isn't 
having a good time at all and would rather not have him around right now. 
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Her tone of voice (insincere) and her facial expression (exasperation) tell him the 
opposite of her words. Consequently, the child receives a mixed message--mom tells 
him one thing but means another. Because family relationships are so intimate, it is 
almost impossible to hide out true feelings. Consequently, pretending to feel one thing 
when you feel another can have grave consequences for the parent-child relationship. 

The best kind of parent for all of us to be is a genuine, real person who inevitably 
will have both good and bad days, and feel both accepting and unaccepting toward his or 
her children. Honest, open communication between parent and child enhances and 
deepens the relationship. 

Another danger of being a perfect parent is that this sets us up to expect perfection 
from our children. After all, to be a perfect parent, one must produce perfect children! 
Even if we try to communicate an attitude of acceptance to our children, children of 
mothers and fathers who try so hard to be perfect often feel that to be lovable and 
acceptable in their home, they must also be perfect. 

Finally, perfect parents so often fail in one important area: They try so hard to 
make their child's life free from pain and hardship that the child may never learn to solve 
his own problems and accept failure. This parent may continuously rescue his or her 
child from rough situations that would teach the child a great deal. One of the most 
difficult things for parents to do is to let the child fall on his face. We, as parents, can't 
solve all our children's problems. Even from infancy, children have to learn that parents 
can't always make things better. Sometimes all a parent can do is to offer compassion 
and genuine regrets. 

In general, perfect parenting is a trap to be avoided-not a goal to be sought. The 
more we can accept ourselves and our negative sides, the more accepting we can 
become of our child. If we can accept ourselves as less-than-perfect parents, we can 
then start to work toward understanding and change. 



Source: Central Parent Program Newsletter, Winona, MN. 



CONCERN: SEEKING EMPOWERMENT AS A PARENT 
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DIETARY NEEDS DURING PREGNANCY 




Mother and 
Baby Need: 


How much is 
needed each day: 


What it gives mother 
and baby: 


Breads and Cereals: Whole grain or 


5-6 servings 


B Vitamins: Needed for healthy nerves, good appetite; 


“enriched” bread, cereal, muffins, buns. 


one serving is: 


helps body use other nutrients 


rice, macaroni 


3/4 c. dry cereal 






1/2 c. cooked cereal 


Iron: Needed for red blood cells, which carry oxygen 




1 slice bread 


through the body; prevents anemia; baby’s body stores iron 




1/2 c. cooked noodles, 
rice or macaroni 
1 bun or biscuit 


during pregnancy for use after birth 


Milk: whole, skim powdered, buttermilk 


4-5 servings 


Calcium: Needed to build strong bones and teeth, helps 




one serving is: 

1 (8 oz.) glass milk 


nerves and muscles work well 




1/2 c. cottage cheese 


Protein: The building block of body, brain, and blood; 




1 1/2 c. ice cream 


needed to build a strong body and mind and keep them 




1 c. yogurt 
1 1/2 slices cheese 


healthy; important for recovery after delivery 

Vitamin D: Helps the body use calcium 

Vitamin A: “Good Looks Vitamin”; needed for eyes, skin, 
hair, and normal body growth 


Meat and other protein foods: meat, fish 


3 or more servings 


Protein: The building block of the body, brain, and blood; 


chicken, eggs, cheese, milk, liver 


one serving is: 


needed to build a strong body and mind and keep them 




2-3 oz. meat 
2 eggs 


healthy; important for recovery after delivery 




3/4 c. cooked beans 
1/4 c. peanut butter 


Folic acid: B Vitamin needed to help the body use iron 




1/2 c. nuts 


Iron: Needed for red blood cells, which carry oxygen 
through the body; prevents anemia; baby’s body stores iron 
during pregnancy for use after birth 

B Vitamins: Needed for healthy nerves, good appetite; 
helps body use other nutrients 


Fruits and vegetables: 


4-5 servings 


Vitamin C: Helps keep body healthy; needed for teeth. 


for Vitamin C: oranges, lemons, grapefruit 


one serving is: 


gums, bones, body cells, and blood vessels 


strawberries, tomatoes, brussel sprouts. 


1/2 c. cooked or 




broccoli 


canned 


Vitamin A: “Good Looks Vitamin”; needed for eyes, skin. 


• Choose at least one Vitamin C each day 


1 c. raw 


hair, and normal body growth 


• Choose at least one serving of Vitamin A 
each day 


1 piece fruit 




Water: 


6-8 (8 oz.) glasses 


Body Fluids: Helps the body use the food you eat and 


alone or in the fluids 




carry wastes out of the body 
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INFANT DEVELOPMENTAL CHARTS 



z 

o 

HN 

H 

U 

< 

0 £ 

W 

H 

Z 

HN 

H 

P 

3 

Q 

<C 




i 

§ 

1 

1 

§ 

2 

K 

0 

1 

e 

£ 



H 

Z 

< 

U. 

Z 

O 

o 

<C 

X 

W 

ea 



_) 

<c 

H 

z 

w 

S 

o 

_) 

w 

;> 

w 

Q 



_) 

<C 

o 

c 



00 

E 

3 

00 

<D 

W) 

HD 

C 

o3 

C/3 

'O 

o 



3 

T3 

o3 

<D c3 

O *JT 

o 3 

> g 

^ o 

•♦— » 

3 

o c 
~ o 
c a, 

u c/3 

3 <D 

H OS 



<u 

3 
00 
03 
<D 

H’o 

• S3 ea 



C/3 

”2 

o 

•4— ► 

3 

HD 

3 



C 

o 

* 

4~> 

C 

<u 

•4— » 
4— » 

03 



<L> - 
<u C >, 
«-■ 3 

r- -C 



Pi 

o 



> (U 

^ 3 .£ 

O X> &D 
O o3 <D 

U PQ OQ 





<+H 






13 






00 


H3 




C 

<D 


C 

3 




<D 


<D 




£ 


o 

c 


G 


<u 


<u 


O 


W)JD 


c 


*-3 

.E 

e 

3 

E 

E 

o 


.5 c« 

T3 Cl, c/i 

§2o 

2 « u 

oo c -rr> 

^ o-° 
<u •*=* o 


3 

b 

O-g, 

.« 3 

jE? o 


U 


P E S 


0-5 



d> 

oo 

Oh 

3 



u< 

0) 

X 



<u 

W) 



c 

I 

<u 

> 

o 

E 

HD 

c 

o3 

oo 

”0 

C 

3 

O 

oo 



c §•£ 

J*| g 

£ T3 4/5 
E^« ° 

UP 



o 

■ 

> 

•C 

a> 

X) 

c 

£ 

o 



fa 

c 

o 

U 



© 

CO 



in 




35 



page 1 of 3 (continued) 



SOCIAL-EMOTIONAL DEVELOPMENT 
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THE JUGGLING ACT — 101 THINGS TO DO 



Directions: On the time sheet below, schedule a day’s activities. Beside each entry, 

indicate whether the activity is to be done with or without the baby. Also note the alternative 
plans you might make beforehand in order to do something with a baby you might have 
done without a baby previously. (Example: Playing cards — with baby — take a portable 
crib for infant.) 



WHERE IS ALTERNATIVE PLAN and/or 

TIME ACTIVITY THE BABY ? PREPARATION NECESSARY 



6:00 AM 








7:00 AM 








8:00 AM 








9:00 AM 








10:00 AM 








11:00 AM 








12:00 noon 








1:00 PM 








2:00 PM 








3:00 PM 








4:00 PM 








5:00 PM 








6:00 PM 








7:00 PM 








8:00 PM 








9:00 PM 








10:00 PM 








11:00 PM 









Source: West Virginia Department of Education, Parent Education Curriculum. (Ripley, WV: West Virginia Curriculum 
Technology Resource Center, 1990). 
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BONDING 



Bonding: Bonding is the process by which parents and child form a close emotional 

attachment. Through bonding the child learns to trust his world and develops a sense of 
belonging and security. Bonding begins shortly after birth when the mother and father begin to 
cuddle, stroke, love, and care for the child’s needs. It continues throughout the first year of the 
baby’s life as the baby is lovingly cared for and held. 



First Hour After Birth: Some believe that it is critical for bonding to begin during this period. 
Certainly parents who begin to hold and cuddle their babies shortly after birth can develop a 
strong attachment right away. However, parents who are prevented from having this skin-to- 
skin contact with their babies because of illness, a premature birth, or adoption can still bond 
with their babies. New babies’ brains probably are not developed well enough for them to be 
aware of what happens to them right after birth. It is the loving bodily contact and care over the 
first several months that establishes a lasting bond. It is almost impossible to give too much 
holding and bodily loving during the early months of a baby’s life. 

Benefits of Bonding Between Parent and Child: 



Infants 

• better physical development 

• fewer illnesses 

• increased chances of survival 

• less crying 

• happier infant 

• better language development 

• possibly higher I.Q. 

• develops a sense of trust and 
security 



Ways to Achieve Bonding: 

1. Providing soft, firm pressure especially on front body surfaces 

2. Holding close, stroking, message, gentleness 

3. Swaddling (warmth and closeness) 

4. Cuddling, kissing, touching, lots of eye-to-eye and skin-to-skin contact between parent and 
baby 

5. Talking/singing to the baby 

6. Rocking 

7. Letting baby hear heartbeat/voice of parent 

8. Holding baby at perfect distance during feeding for eye-to-eye contact in baby’s range of 
vision 

Source: West Virginia Department of Education, Parent Education Curriculum. (Ripley, WV: West Virginia 
Curriculum Technology Resource Center, 1990). 
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Parents 

• more self-confident as parent 

• faster recovery from delivery 

• more cases of breast feeding 

• less “depression” after delivery 

• less incidence of child abuse 

• meeting child’s needs and 
providing future guidance easier 
when bond is established 



66 



CONCERN: SEEKING EMPOWERMENT AS A PARENT 
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I AM ME 



Directions: Read the poem below and underline the four most important statements to YOU in the 

poem. For each of the four, give one specific example of how you live that idea. The poem talks about 
discarding that which is unfitting. Make a list of some of the things you are about ready to discard. 

MY DECLARATION OF SELF-ESTEEM 
by 

Virginia Satir 



IN ALL THE WORLD THERE IS NO ONE ELSE EXACTLY LIKE ME 
EVERYTHING THAT COMES OUT OF ME IS AUTHENTICALLY MINE 
BECAUSE I ALONE CHOSE IT - I OWN EVERYTHING ABOUT ME 
MY BODY, MY FEELINGS, MY MOUTH, MY VOICE, ALL MY ACTIONS. 
WHETHER THEY BE TO OTHERS OR TO MYSELF - I OWN MY FANTASIES, 
MY DREAMS, MY HOPES, MY FEARS - 1 OWN ALL MY TRIUMPHS AND 
SUCCESSES, ALL MY FAILURES AND MISTAKES - BECAUSE I OWN ALL OF 
ME. I CAN BECOME INTIMATELY ACQUAINTED WITH ME - BY SO DOING 
I CAN LOVE ME AND BE FRIENDLY WITH ME IN ALL MY PARTS - 1 KNOW 
THERE ARE ASPECTS ABOUT MYSELF THAT PUZZLE ME, AND OTHER 
ASPECTS THAT I DO NOT KNOW - BUT AS LONG AS I AM 
FRIENDLY AND LOVING TO MYSELF, I CAN COURAGEOUSLY 
AND HOPEFULLY LOOK FOR SOLUTIONS TO THE PUZZLES 
AND FOR WAYS TO FIND OUT MORE ABOUT ME - HOWEVER I 
LOOK AND SOUND WHATEVER I SAY AND DO, AND WHATEVER 
I THINK AND FEEL AT A GIVEN MOMENT IN TIME IS AUTHENTICALLY 
ME - IF LATER SOME PARTS OF HOW I LOOKED, SOUNDED, THOUGHT 
AND FELT TURN OUT TO BE UNFITTING, I CAN DISCARD THAT WHICH IS 
UNFITTING, KEEP THE REST, AND INVENT SOMETHING NEW FOR THAT 
WHICH I DISCARDED - I CAN SEE, HEAR, FEEL, THINK, SAY, AND DO 
I HAVE THE TOOLS TO SURVIVE, TO BE CLOSE TO OTHERS, TO BE PROD- 
UCTIVE, AND TO MAKE SENSE AND ORDER OUT OF THE WORLD OF 
PEOPLE AND THINGS OUTSIDE OF ME - 1 OWN ME, AND THEREFORE 
I CAN ENGINEER ME - 1 AM ME AND 



I AM OKAY 



79 

Source: B. Oehlberg, Family Communication Skills for Postive Teen Choices. (Columbus, Ohio: The Ohio 
Department of Education). 
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CHECKING UP ON YOUR SELF-ESTEEM 



Directions: Read the statements below and check those that apply to you. Compute a total 
score by adding up your check marks. 



I enjoy life most of the time 
I usually make good decisions 
I make some time for myself each day 
I constantly think of the positive aspects of life and the future 
I often say "I can" 

I am an active member of an organization or group 
I enjoy change 

I seldom put off what needs to be done 
I am willing to take risks 
I rarely blame others for my feelings 
I look for the best in others 
I enjoy being alone with myself 
I like myself most of the time 

I am becoming more assertive about doing what I think is right 
I have choices for myself in the future 
I usually try to stay healthy 

I express my opinions about issues that are important to me 
I usually feel in control of my life 
I share my talents and abilities with others 
I feel I cannot cope with things 
I have done something nice for someone else today 



19-21 = You are positive plus and you can cope with anything! 

14-18 = You are positive most of the time and can handle life well. 

10-13 = You are sometimes positive and may want to try to maximize the positive. 

6-9 = Once in a while you are positive, but you may want to try to minimize 

the negative. 

0-5 = You are seldom positive and may be "happier being unhappy." 

Think about it. 
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CHAIN OF MATURATION 




First Link: SUCCESSFUL EXPERIENCE 

Very young children intuitively sense when they have met expectations and 
demonstrate their pleasure openly. We can have direct impact on this stage; 
remind the person of a good decision or create a need for person's special 
skills and ask him or her to share/do. 

Second Link: FEELINGS OF SELF-CONFIDENCE IN SPECIFIC SKILLS 

Enough successes permit child to connect to second link, generating 
feelings of self-confidence about specific skills/strengths. One child may 
know he can throw a ball straight and far, but his sister can put puzzles 
together better than he. Children can handle this awareness if the parents 
can. 

Third Link: FEELINGS OF SELF-WORTH 

Enough areas of self-confidence permit child to connect to third link: 
Knowledge that one is valued and valuable, loved and lovable. It comes 
from knowing that I am loved because I am ME, not because of what I do. 
Circumstances beyond the control of the child or young adult can greatly 
affect this process. It is possible for a child/young adult to have this 
maturation process blocked or "crystallized" at link 3 or 4. 

Fourth Link: TRUST AND RESPECT 

The foundation for self-worth permits the young adult to reach 
the fifth link, which permits acceptance and ownership of all one's feelings 
without guilt/shame. Trust in one's ability to deduce productive alternatives 
is another part of this linkage. Together, these skills allow young adults to 
trust that they can be tempted and still choose healthy, positive behaviors. 
They have this trust not because they fear being caught but because they are 
worthy and deserving of it. 

Fifth Link: TRUST AND RESPECT FOR OTHERS 

This link automatically follows trust of self. 



Source: B. Oehlberg, Family Communication Skills for Positive Teen Choices. (Columbus, Ohio: 
The Ohio Department of Education). 
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AFFIRMATIONS 



color these ovals red 




ERjt 



color these ovals orange 




color these ovals yellow 
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color these ovals green 



O 

ERIC 




color these ovals light blue 




color these ovals dark blue 
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color these ovals lilac or purple 



'Interdependence' 

You can be 
creative, 
competent, 
productive and 
joyful. 



interdependence^ 

You can 
trust you 
inner 
wisdom. 



Adult 



Interdependence 

You can say 
your hellos and 
goodbyes to 
people, roles, 
dreams and 
decisions. 



r I n ter de pe ndence ' 

You can 
J finish each part 
of your journey 
and look forward 
to the next. 






/ Interdependence\ 


/ Inter dependc nee \ 

/ You can be \ 


1 Your \ 


/uniquely yourselA 


1 needs are I 


I and honor the I 


V important. J 


\ uniqueness of / 
\ others. I 


\ Adult / 


Vi^^^Adult 



r Interdependence ' 

'ou can 
[independent) 
and inter- 
dependent. 



Adult 



/ Interdependence \ 


/ Interdependence^ 


/ Through tthe \ 


/ You can build \ 


/ years you can \ 


/ and examine your \ 


/ expand your \ 


/ commitmenLs to \ 


| commitmenLs to your 1 


[ your values and | 


1 own growth, to your f 


1 causes, your roles I 


\ family, your friends, / 


\ and your tasks. / 


Vour community and/ 


\ / 


\ humankind. J 


\ / 


\ Adult / 


Adult 



n ter dependence 

You can be 
responsible 
for your 
I contributions to 
each of your 
commitments^ 

Adult 



Source: Jean Clarke, Self-esteem Center, 16535 9th Ave. N., Minneapolis, MN 55447. Reprinted with permission. 
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PRAISE AND ENCOURAGEMENT 



Most of us have grown up believing that it is important to praise a child. Giving a child praise 
is a positive way to communicate, but praise focuses the attention on a child's personal worth. If 
the child's effort fails to bring the expected praise, he or she may assume either that he isn't good 
enough or that what he has to offer isn't worth the effort. The child may conclude that giving up is 
the only solution. 



Encouragement, on the other hand, enables the child to develop 
courage and responsibility. When you encourage, you 

1. Place value on the child as he is. 

2. Show faith in the child and his ability. 

3. Give recognition for effort. 

4. Assist in learning new skills. 

5. Recognize the child's strengths and assets. 

Examples of statements of encouragement include 





I can see you are trying really hard. 

No matter what happens, I'll still love you. 

You learned to do that all by yourself. 

Write a statement of encouragement for each situation below. 



1. Your child helps with the household chores. 





2. Your child brings home a good report card. 



3. Your child hands you a drawing he or she did, and you have no idea what it is. 



4. Your child is disappointed he or she cannot do something a sibling can do. 



5. Your child tries but cannot yet ride a bike. 



85 
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RESOLVING CONFLICTS WITH CARE 



Directions: In small groups, select one of the situations below and decide which choice best 
illustrates caring behavior. Role-play the solution for your class. 



1. Your 18-month-old child continues to play with the controls of the television set. 

Scream at the child and smack his hand 

Put the television set in a place where the child cannot reach it 

Distract the child away from the television and offer other safe objects to play with 

Let the child play with the television and readjust the controls when you get a chance 



2. You find your three-year-old playing with a cigarette lighter. 

Spank the child 

Take the lighter away and explain that it is dangerous 

Give the child a lighter to play with that doesn’t work 

Let the child play with the lighter, finding out what it is like to be burned 



3. Your eight-year-old child is being called names by kids at school. As a parent, you say the 
following: 

“No wonder they call you names. I wouldn’t want to play with you either.” 

“I am sorry that happened to you. What else can we do today?” 

“I remember once when that happened to me and I felt really sad. What can I do to help 

you feel better?” 

“It really doesn’t matter. Just pretend it didn’t happen.” 



4. Your 12-year-old is under pressure from friends to drink alcohol. 

Ground the child after smelling alcohol on his clothes when he returns from a party 

Threaten to kick him out of the house if he starts drinking. 

Talk with child about how to say "no" to peer pressure 

Offer alcohol to child so that he can experience what it is like on his own 

Ignore that child is coming home drunk 



5. Your teenage daughter has just broken up with her boyfriend. 

Blame her for not being a good girlfriend 

Listen to her feelings and offer your help as she feels she needs it 

Ignore the situation since it is her problem 
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TEN WAYS TO STOP COMMUNICATION 
BEFORE IT STARTS 



1. INSULTS 

2. THREATS 

3. SARCASM 

4. FINDING FAULT 

5. MAKING DEMANDS 



“YOU’RE SO STUPID! YOU NEVER GET ANYTHING 
RIGHT.” 

“IF YOU DO THAT YOU’LL BE GROUNDED FOR 
LIFE.” 

“OH GREAT. YOU FORGOT YOUR HOMEWORK 
AGAIN. THAT’LL HELP YOUR GRADES.” 

“YOU GOT YOURSELF INTO THIS MESS, NOW YOU 
GET YOURSELF OUT.” 

“GET IN THE HOUSE THIS MINUTE.” 



6. LECTURING “YOU SHOULD “ 



7. MAKING COMPARISONS “WHY CAN’T YOU BE ON TIME LIKE YOUR 

BROTHER?” 

8. PLAYING A MARTYR “WHEN I WAS A KID, I ALWAYS DID WHAT I WAS 

TOLD.” 

9. WARNING “IF YOU DON’T SLEEP, YOU’LL 



10. PREACHING “IF YOU DO THAT, YOU’LL NEVER AMOUNT TO 

ANYTHING.” 
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Directions: Check those behaviors that describe your listening skills. 

When I listen, I... 

1. Stop what I am doing and focus on who is speaking. 

2. Try to remove distractions such as noise, doodling, or foot tapping. 

3. Stop talking and listen to words being said. 

4. Look at the speaker. 

5. Notice nonverbal messages such as facial expressions, gestures, posture, 

and tone of voice. 

6. Am patient and allow time for talking without interrupting. 

7. Repeat words or phrases, nod, or say “Yes,” to show I have heard. 

Examples: Sounds like you are upset. 

That does seem to present a problem. 

I’ll bet you wish something could be different. 

8. Ask questions or paraphrase to verify the message. 

9. Ask questions to express interest. 

10. Refrain from judging, advising, sympathizing, or changing the subject. 

Examples: I see... 

Uh-huh... 

Mm-hummm... 

I hear you. 

II. Hear and reflect the feelings as well as the ideas. 

Examples: I hear you saying your main concern is. . . 

Let’s see if I understand what you are saying. . . 
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ASKING QUESTIONS 



Asking questions is an important part of communicating with your children. Questioning can help 
you learn more about what your children are trying to tell you and can clear up any 
misunderstandings about what is being said. Good questions help your children share more 
information and express their ideas and feelings. When you use questions, you are communicating 
that you are interested in what your children have to say and that you care about them. 

There are two types of questions you can use in communicating with your children. 

OPEN questions allow the child to express ideas, feelings, and experiences. They help you 
learn more about your child. Some examples of open questions are as follows: 

• What did you do at school today? 

• What happened at the party? 

• What can you tell me about the picture you just finished? 

• What is on your mind today? 

CLOSED questions ask something that can be answered in a few words, usually with a 
“yes” or “no.” These questions limit the conversation and the amount of information you 
learn from your children. They can, however, be used to make sure you understand what 
your child means. Some examples of closed questions are as follows: 

• Did you like the book? 

• Is that what you mean? 

• Are you angry? 

• Did you have a good time? 

Directions: For each of the situations below, write at least three questions that would help you 
communicate with the child and find out the information you would need to know as a parent. 
Share your list with the class. Discuss which questions on your list are most important to ask. 

1. You pick your four- year-old up from the babysitter. After you get home, the child 
bursts into tears. 



2. Your eight-year-old comes home from school with a swollen lip and a cut over his 
eye. 



3. Your teenager comes home one hour late. She has been to a party with friends. 



4. The school calls to ask you to pick up your daughter. She is being suspended for 
skipping school. 
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EMOTIONS 

Directions: Working in small groups, write a word to describe the emotion expressed in each 
picture. Then select one of the emotions and write a definition of that emotion based upon the 
characteristics of it that are shown in the picture. Report back to the class on the definition your 
group developed. Agree on a definition of the emotion that is most appropriate. 




Source: Ohio Department of Education, Home Economics Middle School Resource Guide. 
(Columbus, Ohio, 1988). 
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IDENTIFYING CHILDREN’S FEELINGS 



Directions: Read each of the typical messages children send (first column) and write the feelings 
you think the child might have in the second column. There are no incorrect answers, so think 
about your own experiences when you were a child and try to remember how you might have felt 
in this type of situation. 

Child Says: Child is Feeling: 

Example: 



“ I don’t know what is wrong. 
I can’t figure it out. Maybe 
I should just quit trying.” 



Stumped 
Discouraged 
Tempted to give up 



1. “Oh boy, only ten more days 
until school is out.” 



2. “Look daddy, I made an airplane 
with my new tools.” 



3. “Will you hold my hand when we 
go to the nursery school?” 



4. “I’m not having any fun. I can’t 
think of anything to do.” 



5. “I’ll never be good like Ronald. I 
practice and practice, and he is 
still better than me.” 



6. “My new teacher gives us too much 
homework. I can never get it all 
done. What will I do?” 



7. “All the other kids went to the 
park. I don’t have anyone to 
be with.” 
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8. “Jim’s parents let him ride his 
bike to school, but I’m a better 
rider than Jim.” 



9. “I shouldn’t have been so mean to 
little Jimmy. I guess I was bad.” 



10. “I want to wear my hair long. It’s 
my hair, isn’t it?” 



11. “Just get out of my room!” 



12. “It’s my body, and I’ll do with 
it what I want!” 



Source. Oregon Department of Education, Parenthood Education Curriculum. (Salem, Oregon: Oregon Department 
of Education, 1990). 
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GUIDES TO COMMUNICATING WITH TEENAGERS 



1. When to Answer "Why" Questions 



No: • when teen is yelling/angry 

• when already explained 

• when no need to explain (self-evident) 



Yes: • when having productive 

discussion 

• when child needs to know rules 



2. When to Listen and When to Stop Discussion 



Stop: • when more talk will escalate power 
struggle 

• when teen is trying to make parent 
feel guilt 



Listen: 

• when understanding can end 
power struggle 

• when child is overwhelmed by 
expectations from others 

• during a special private time 



3. When to Stand Firm and When to Cooperate 



Stand firm: Cooperate: 

• when you are enforcing limits • when establishing limits 

• when you feel you are being • when teen is asking for 

manipulated exception 

• when teen is ALWAYS asking for 
exceptions 

• when teen is out of control or on drugs 

4. When to Demand Compliance (save for "biggies") 

• when teen's behavior is dangerous and preventable, may have to stop behavior but 
talk about feelings behind his/her actions (Not school issues— they are child's 
responsibility.) 

5. When to Forbid Behavior When to Discuss Behavior 



• when you have control 

• when clearly inappropriate 

(A good rule is to never forbid something unless 
you will be able to enforce the rule.) 

6. When You Need to Express Your Feelings as a Parent 



• when you have no control 

• when you disagree, but it's not 
a choice that is yours to make 
(Discuss and cooperate to 

influence teen.) 



• I feel . . . 

• I'd appreciate. . . 

• I cannot. . . 



• I need. . . 

• I am willing. . . 

• I intend. . . 



Adapted from Marlene Brusko, Living with Your Teenager. (New York: McGraw-Hill, 1986). 
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CONCERN: SEEKING EMPOWERMENT AS A PARENT 
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WHAT CHARACTERISTICS DO YOU VALUE? 



Below is a list of 12 traits people might value in an individual. Rank them in order 
of importance with the number “1” being the most important. Then choose the top 
four characteristics and discuss why you think these are important traits for 
individuals to have in today’s society. What has affected your point of view? Is it 
a message you heard from your parents, other adults, or someone you admire? Is it 
a message that is transmitted by our society? 



Adventurous (exploring, risk-taking) 
Ambitious (hard-working, aspiring) 
Creative (imaginative, experimental) 
Efficient (quick, organized) 

Cooperative (able to work with others) 
Obedient (dutiful, respectful) 

Independent (self-reliant, self-sufficient) 
Responsible (can be counted on) 

Polite (courteous, well-mannered) 

Tolerant (able to accept differences) 
Honest (sincere, truthful) 

Courageous (stands by beliefs, takes risks) 



Rationale: 

1. Trait: _ 

2. Trait: 

3. Trait: 

4. Trait: 



_Why is this important? 
_Why is this important? 
_Why is this important? 
_Why is this important? 



5 Source: Oregon Department of Education, Parenthood Education Curriculum. (Salem, Oregon: 

^ Oregon Department of Education, 1990). 
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PARENTING STYLES 



DIRECTIONS: Read the descriptions of the three parenting styles below and the possible 
consequences to children when each is used. Assume you are a child. Which of the styles would 
help you learn self-control? Make you feel capable? Help you learn to make decisions yourself? 



PARENTING 

STYLE 


PARENT’S 

BEHAVIOR 


MESSAGE SENT 
TO CHILD 


POSSIBLE 
REACTION IN 
CHILD 


1. AUTHORITARIAN 


Parent believes that 


I am in power; I will 


Child becomes 




obedience is being good 


impose my will on you 


defensive, fearful, 




and obedience without 


to do what I want you to 


hostile or helpless; 




question is very good. 


do. I am superior. I may 


may show signs of 




Parent insists that child 


use force or intimidation 


guilt and anxiety -child 




obey and conform to the 


to get you to do what I 


may begin to fight, be 




wishes of the parent 
without questions, 
complaints, or defiance. 
No real relationship 
exists with the child. 


want. 


defiant, rebel, or 
conspire against parent 
and others. Child does 
not learn to rely on self- 
lacks self-discipline. 


2. PERMISSIVE 


Parent does not specify 


Anything you do is all 


Child is more creative, 




expectations; may be 


right with me. I’ll listen 


assertive and shows 




indecisive. 


to you, but don’t expect 
me to make your 
decision. 


more feeling than a'child 
brought up in an 
authoritarian home. 
Child may grow up to be 
insecure and lacking in 
self-direction. Many 
times the decisions this 
child makes are 
impractical or illegal. 


3. DEMOCRATIC 


Parent sets limits; 


I believe in you. You are 


Child develops 




permits choices within 


equal to me in the sense 


confidence, self- 




limits. Parent 


that we are both human 


reliance; contributes, 




encourages 


beings; true. I’ve had 


cooperates, learns to 




independence and 


more experience, but I 


solve problems. Child 




respects child; parent 


respect you as a person. 


learns to make decisions 




expects child to 
contribute; gives 
responsibly. Parent 
knows when to say no 
and what to do after 
saying no. 


You are important. 


and accepts 
consequences of 
decisions; believes in 
and respects self and 
others. Child learns to 
be tolerant of mistakes 
made by self and others; 
respects the rights of 
others. 


Source: Ohio Department of Education, Adolescent Parent Resource Guide. 
1988). 


(Columbus, Ohio, 



BECOMING A DEMOCRATIC PARENT 



Directions: Read the authoritarian statements on the left and the permissive ones on the right. 
Then, in the center column, write a statement that balances the other two. 



AUTHORITARIAN 



DEMOCRATIC 



PERMISSIVE 



“Get into bed now!” 



“Do it this minute!” 



“Sweetheart, are you ready 
for bed yet?” 



“O.K. We’ll wait a few 
more minutes.” 



“No more for you. You 
don’t take care of what you 
have.” 



“It’s all right. We’ll buy 
you another one.” 



“Doit, or ELSE!” 



“Are you ready to clean up 
your toys? You don’t have 
to if you don’t want to.” 




<( 



Get a move on! 



99 



“We do have to go, but take 
your time.” 



“I don’t care what you want. 
You’ll do what I say.” 



“We’ll do whatever you 
say.” 



“I don’t want to hear any 
excuses.” 



<< 



99 



“I’m sure there’s a reason. 
We’ll have a talk about it 
when you’re ready.” 



“Sit down and you listen to 
me.” 



“Do you want to sit down 
and talk about it?” 



A. Which style(s) would make you feel good about yourself? 

B. Which styles promote self-control in children? 

C. Which style helps children be more responsible? 

D. Which style helps children learn to communicate? 



Source: 



Ohio Department of Education. Adolescent Parent Resource Guide. (Columbus, Ohio, 1988). 
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